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ABSTRACT 

The effects of college choice on the educational 
experiences and attainments of female and male college entrants in 
1972 were studied, using institutional data and results of the 
National Longitudinal Study of the High School Class of 1972. 
Attention was directed to: college control and level, average 
Scholastic Aptitude Test scores, percent of students with family 
income below $6,000, the extent of vocational studies offered, school 
size, highest degree granted, proportion of part-time students, 
expenditures per student, and average tuition and fees costs. 
Separate analyses by sex showed the effects of student background on 
college choice, the correlation of college characteristics with 
students' college participation versus work and family roles, effects 
on grades, and influences on student contact with faculty and 
satisfaction with college. College characteristics that seem most 
detrimental to women s* persistence and graduation were high 
vocational ism, high proportions of part-time students, high costs, 
and a large proportion of high income students. The most detrimental 
college characteristics for men were large size, high proportions of 
part-timers, high expenditures per student, and low costs. Seven 
statistical tables and a bibliography conclude the paper. 
(Author/Sff) 
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ABSTRACT 

This study usee data from the National Longitudinal Study of tht High School 
Clatt of 1972. It analyzes tht col logo experiences and oducational attainoont 
of thoio otudoato in tho NLS aaopla oho onttrod pottatcondary education in 
1972. By oarging data on pottatcondary inttitutiont oith tho NLS individual 
data, it alloita tho exaaination of how atudonta' collage choicoa affoctod 
that. Traditional inatitutional claaaif icationa (control by lovol) and tho 
following tptcific collage characteristics art analyzed! avtrago SAT acorea of 
incooing students, percent of incooing students with faoily incooe beloe 
16,000, proportion of oajor areaa in vocational fielda, inatitutional site, 
highest degree granted, proportion of students enrolled only part-tine, 
educational and general expenditures per student, and average tuition and feea 
costs. Analyses, separately for ealea and feeales, shoo the effects of 
student background on selection into varying college types, the correlation of 
college characteristics with involveeent with the student role versus work and 
faaily roles, effects of colleges and role involveaents on grades, faculty 
contact, and college satisfaction, and college, role involveeent, and college 
perforaance/experience effecta on student persistence and graduation. The 
characteristics of colleges which seen aost detrieental to wooena' persisttnet 
and graduation are high vocationalise, high proportions of part-tioe studente, 
high costs, and high SE9 coeposition. The eost detrieental college character- 
istics for ten are large eize, high proportiona of part-tiee students, high 
expenditures per student, but low costs. Soee negative effects of college 
cheracterittice are confounded with poaitive effects on student grades. 
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UlCfitecUwi 

With the increaeing site and diversity of the institution of higher 
education ia tha Unitad States, has coaa increaeing aociological intarast in 
the coneequences of e&ICI floes to collaga, in addition to tha old'r 
interest in whether or not ona goes to collaga. Several atudiai noa indicata 
that tha axpanaioa of highar aducation haa not incraaaad overall rataa of 
social aobility in tha U.S. ( in part becauee of diffarantial allocation to tha 
aany diffarant foraa of highar aducation that noa axiat ' (Mara, 1981) Bowles, 
1972). Despite this incraaaa of intarast in collaga of facts, fan studiea hava 
baan dona using nationally raprasantativa aaaplaa with adaquata controla for 
individual eelection/recruitoent variablaa. This itudy usaa a national aaapla 
of high achool graduataa of tha claas of 1972 who antarad collaga tha 
following yaar. It exaa'nes tha af facta of where studanta want to collaga on 
their acadaaic parforaanca and othar collaga axpariancas, and thair odds of 
parsistance and graduation. 
Review of College Effecta Studiea 

Studiea of college effecta have generally found that aiapla associations 
of collage charactariatica with educational outcoaas do ovaratata the actual 
influence of colleges. About half of the total aaaociation ia due aieply to 
the fact that studanta who go to different kinds of colleges also differ in 
aany acadeaically relevant attributes! social status, ability, race, high 
achool preparation, and aotivation. However, ee?U but aignificant collage 
effects reaain- even controlling for a variety of such factora (Meaner and 
Senall* i970| Alwin, 1976| Aatin and Panoe, 196V} Kaeene, 1971). Colleges 
have effects oni 8.R.E. scores (Centra and Rock, 1971), rates of attrition 
versus graduation (Folger at al, 1970} Parnea and Rich, 1960| Astin, 
1973,1977), the probability of goinn to graduate achool (Spaeth, 1968* 
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Alexander and Eckland, 1977), and even occupational atatua and earninge 
(Soleon, 1975| Solaon and eachtel, 1979|Tinto, 1980f Seeell and Hauaar, 1973| 
Bpaeth, 1970). Higher achiavaaaot outcoaee are aaaoclatad withi a llbaral 
arta curriculua (Aatin and Panoa, 1969| Alain, ! 974 | Solaon and Nachtel, 1979), 
private rather than public control (Aatin and Panoa, 1969| Alwin, 1974| 
Thoaaa, 1981; Trant and Hadakar, 1961), fouryear rather than twoyear level 
(Andereon, 1981j Folger, Aatin and Bayer, *970| Aatin, 1971) and higher atatua 
univaraity veraua fouryaar coUege level (Solaon and eachtel, 1975| Hagnar and. 
Seeell, 1970). Studiaa have alee found affacta of expenditurea per atudant 
(NachteljWS) average faculty ealariaa (Solaon, 1979), aize (hat with 
inconaiatent evidanca - aee Aatin and Panoa, 1969| Rock, Centra and Linn, 1970| 
Kaaena, 1971 | Thoeaa, 1981), f aculty/atudent ratios (Solaon, 1975), coheaion 
of the environeant (Aatin, 1977), ratea of atudant eaployeant (Aatin and 
Panoa, 1969), and average atudant incoea (Solaon, 1975). 

A nuabar of aocial acientiata have auggaatad a need to exaaine the 
affecta of the aocial organization of poataacondary inatitutiona. For 
axaaple, Kaaana (1971) outlines aeveral organizational featurea of colleges 
and universities that tend to be adopted by th.*e inatitutiona which are 
believed to produce leaderahip or corporate eliteas rituals of aelection upon 
entry and early in the college career; residential ity, often in a rural or 
other isolated location) aaall aize and Ion coeplexity, with an eaphaeia on a 
coeaon liberal arta curriculua rather than on diverse apecialized vocational 
prograea; and aingle aex coapoaition. Several conflict aociologiata have 
iaplicitly or explicitly eephaaized the ieportance of varying organizational 
charactariatica of colleges serving different aocial claaa populatiore. 
Bowlea and Sintia (1976), in particular, have deacribed the inatitutiona 
aerving lower SE8 populationa aa highly bureaucratized and rigid, low in 
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cohuion, and anti -intellectual! as •nigh schools with ashtrays". Fa Ida an 
1 1974) has suggested tho naad to include in col logo of fact studios such social 
organiiational diaonsioos asi control, statas, goals, bureaucracy/coeplsxity, 
density, and cohosivonoss. Much of Astir* s work has usod factor analytic 
techniques to isolata dioonaions of institutions which aro hasad both on 
structural and coopoaitional faaturas of collagas. For exaople, Astin (1962) 
usas the factors of sixo and curricular variaty, hooogorioity in aajor fiald, 
technical versus intallactual .orientation of studants, and affluanco in 
roaourcas. 

This study draws both on pravious aapirical work on college effects, and 
on previous theoretical and factor analytic specifications of diaenoions of 
colleges which eight affect status attainaents of entrants. 
A Causal Nodal of Collage Effects 

Despite the increasing qu .ity of rasearch on college effects, a nuaber 
of coaaon flaws can be cited. Studies have frequently excluded Ron- 
graduates, thui ignoring the iaportance of college effects of whether students 
e*nage to graduate. Studias also have often oxcluded other crucial student 
groups: those who later enter graduate school, and those who begin in two-year 
coeeunity colleges. Studias hava also tended to take one tf two strategies 
for tho investigation of college effects. They either decide on an a-priori 
basis to study only one college characteristic (usually "selectivity 1 ), or 
they begin an analysis with a great nuaber of college characteristics, and 
select those to study by using a stepwisa regression prograa that picks those 
characteristics that add significantly to explained variance. Neither of 
those strategies would seee as noraal in analyzing individual causes of a 
phenomenon. Finally, studies of college effects have frequently involved an 
assueption that very little elss is going on in coilsga students' lives, other 
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tit IK college itself. Mith increaeing levels of ttudtnt eoployoont, off-caepus 
rosidenca, aad aarriage, it bacoaaa aora iaportant to control for thaao 
♦ aetata when exaaining college off octet collagaa do vary in the air** to 
which their atudanta tand to havo theee coopeting roia involveeente. 

Thia atudy alao partially integrates tha factore of atudant aocial aad 
acadeeic integration which havo becoee incraaaingly iaportant variables in 
contaaporary atudiaa of college attrition (Chapoan and Paecarella, 19831. It 
doaa so by including as intarvaning variables in tha causal aodol three 
aspacta of intagrations collaga acadaaic parforaanca- contact with faculty, 
and ovarall satisfaction with tha col logo. Finally, of courso, tho study 
includes an adaquata set of individual level control variablaa, in order to 
isolate "true* college effecta froa siapie between-college differencea in 
student "inputs". 

Figure 1 Here 

Bender and College Effects 

The general stratification literature suggests soae basis for expecting 
differences in the effects of colleges on eoeen and aen. Firat, tha statue 
attatnaant (educational and occupational) of woaen is Seas strongly related to 
ability and high achool acadaaic parforaanca, but aora strongly related to 
high achool curriculuo (Herini, 1978 , 1979). Second woaen's attainaent ia 
aore atrongly related to parental eocio-econoaic statue, especially asternal 
atatus (Alexander and Ecfcland, 1974} DoBord, Sriffin and Clark, 1977). 

Woaen's attainaent in education and occupation ia alao negatively 
affected by frequency of dating in high achool, and by early age at oarriage 
(Alexander, fteilly and Eckland, 1982). Miss and Steel (19810 report that 
aarital/faaily atatua ia as good a predictor of postsecondary progress for 
woaen as ability ia for ion. The nueber of children and the earltal statue of 
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■en does not mi to negatively affect »hee, and nay even novo a positive 
effect on lotor occupational status (Harini, 1978,1979). 

Froo this 11 tor at ur a, it appears that nooon oay bo particularly 
auacaptiblo to tha influence of feaale rola oodola and to problees arising 
froo invoiveeent in tho coapoting wife/aother rolaa. On the othor hand, 

"eeritocratic" ability and achiovooont factors tooa to have loss influence on 

9 

eooen's than eon 'a attainaent. 

Me also know that there &re differences by gender in the college choice 
process, Hanson and Litton 11982) found that eoeen students' institutional 
choices are sore closely tied to incooe than is true for een. Roaenfeld and 
Hearn (1982) report that aore "faeily background" factors are aignificant 
predictors of the college choices of woaen ~ especially parental education, 
race and incoae. Alexander and Eckland (197f)1980) also found that college 
selectivity was Mors strongly related to SES origins than to ability or high 
school grades for woaen, echoing again the aore general studies on status 
attainaent. 

Moaen aake their college choices earlier, apply to fewer schools, and are 
aore likely to get into theSr first (and often only) choice school (Rosenfeld 
and Hearn, 1982). Or's in college (and they enter right after high school 
sore often than e*n;, woean see* to drop out at about the sane rate as een, » 
coaplete their bachelor '§ degress on schedule sore often, but are less likely 
to return if they do drop <?ttt, or to persist and graduate when not on schedule 
(Heynt and Bird r 1982| Vise and Steel, 1980). Aaong atudents of Ion to aediua 
acadeeic skills, eoeen sees t* have a particular disadvantage in persistence 
and graduation (Nise and Steel, 1980). In college, they have traditionally 
entered eajor fields with greater faculty/peer interpersonal support, but 
lower status rewards (though sen differsnces in eajor arn now narrowing) (Heyns 

ERIC . o 
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and Bird, 1982). 

A ft* etadies have epecificalty eneeined differential college affect* on 
atn and woeee. Alexander and Eckland (1977) found teat col Ufa selectivity 
has stronger af fact* on woeen's collaga grades, leading in turn to loaar 
•cadaaic self concept*. However, selectivity ha* no direct affact on 
educational ettainaant of woaen, though it haa a positive affact for aan. 
Morgan and Duncan (1973) also found no effect of selectivity on earnings of 
eoaen , though selectivity aaa significant far aan. Thus it is clear that 
there is a need to "dieaggregatw* analyses of college effecta by gender. Hen 
and aoaen enter college, even no*, with varying orientations, and colleges 
affect thee in different ways. 
!!t&b94f 

The data used in this study are tahen 4"oo the National Longitudinal 
Study of the High School Class of 1972. The baieytar data for the NLS were 
obtained in the Spring of 1972, when the students were high school seniors. 
c ollcwup surveys have been done in 1973, 1974, 1976 and 1979. The following 
restrictions on tne aaaple were used for thia studyi 

< 1 {respondents oust have entered an acadeaic prograa in a two*- or f cur- 
year college iaaediately After high school graduation (Eckland et al , 1979). 

(2> respondent* aust have coeplated the base-year questionnaire (with test 
bank), and all folloa-upe. 

Inforaation on the survey instrueents, follow-up prccedures, and other natters 
can be obtained in Levineohn et al (1978). 

Iu! »tS SfibflU : gtlCtiffUX! tyieiCX* Onerous studio* have been done on 
the college experiences of the NLS aiaple. Background inforaation on the 
nature of the saaple way aid in interpretation of the results. In i?72, S9X 
of white sales, 461 of n on white aalea, 561 of white feeales, and 921 of black 
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feeales in the HIS high school saeple Mtre enrolled in toot for* of 
poetsecondary education, on a full or part-tiee baeis (Hanski and Nine, 1983). 
Eckland and Alexander (1980) eetieate that about 43X of tho aaaplo vara -in 
degree-gr anting school a at thia tiaa. By 1979, 40X aere in aoaa fora of 
schooling, and by 197a, 28Z aara atill in achool. Aboat 3X dalayad antry to 
1973, and another 7X mho dalayad antry to 1974 through 1976. By 1976, ovar 
half of the NLS cohort had sntared collaga. Tha datarainanta of dalayad antry 
seae to hava baan quite aiailar to thosa of iaaadiata antry (Hanski and Hiaa, 
1983| Eckland and Alexander, 1980). Hoaavar, bacausa of poaaibla diffarancas 
in consaquancaa of collagas for iaaadiata and dalayad entrants , only tha 
iaaadiata (!972) entrants are used in this study. Most of the cohort did 
enter in their first year and attandad only in consecutive yeara, aith little 
alternation of school and aorb. For exaaple, aaong ahite salts. 35X naver 
attended collage, 14X attended only ona year froa 1972 to 1976(usually 1972), 
12X attended two years, 9% three years, 18X four years (usually starting in 
1972 or 1973), and 12X attended all five years. Only 6X had ona year 
interruptions, and four percent had aultiple year interruptions. Host of even 
the delayed entrants aere continuous after they entered. Host shoaed aloaer 
than "noraal" progrsea in college, aith aany still in school aithout a degree 
in 1976 (Hanski and Wise, 1983). 

By 1974, about a third of four-year college entrants and three fifths of 
two-year entrants had dropped out. By 1976, about 39X aere not attending and 
had not graduated. Out of the 1972 entranta, 39X had a degree by 1976, aith 
20X still enrolled. Sixteen percent of 1972 entrants transferred bete«»r. 
four-year collages, and 3X aoved froa four-year to teo-year achools in the 
first tao yeara (Alexander and Eckland, 1980). 

BtilllCfJtDl Bi B!£fcBC9U0B7£SQiCfil XBUBBlfl- Socio-econoaic status is 
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eeaeured using four separate indicator-si father education (I- 
education (HOED), father's Duncan BE I tcoro for occupation (FOCC), and fasily 
incooo (INC). Race ia a duaay variable (BLACK) , uith black* codad ai 2 and 
whites aa one. Religion is a duooy variable contrasting Jewish (2) uith all 

other religious af f iliatiens(l) -JEM. Ability (ABIL) is the standardizod sue 

* 

of scores on the reading, letter groups, oath, and vocabulary subtests given 
with the base-year questionnaire. High school curriculue is *, dichotoey 
contrasting college preparatory uith general and vocational tracks (C9LP6H). 
High school perforeance is a aeasure of average high school grades, taken free 
school record indorsation fores (HS6PA). Educational plans (EDA8P) refers to 
the level of education the student expected to attain aa of the base year. 
AC8C is a aeasure of acadeeic self-concept, eeasured by student confidence in 
ability to coaplete college, also at of the base year. 

HSIfttTBtSQt fit BBSlzbiflb IfibSfll EfilS iQXBlXBBSQ&B* Marital statue (H6) is 
a dichotoey contrasting those students who were earried as of the first 
follow-up questionnaire in 1973, uith those who were not. LFP and MKSTD are a 
set of dueey variables. LFP is scored as 1 if the student Mas eeployed, but 
not in a work-study Job, as of the first follow-up. MKSTD is scored as 1 if 
the student said he/she was obtaining funds froe work-study eeployeent. Non- 
working students received scores of 0 on both and are the cooper i son group. 
Hours of eeployeent (HRSEHP) is a aeasure of the nueber of hours per week that 
eeployed studente worked. It is recoded to the. seen for non-working etudents, 
and so unstandardized coefficient! are based only on the relevant subgroups 
(see Cohen and Cohen, 1983). Residence on-caepus (CAMPUS) is a dichotoey 
contrasting students who lived on-caepus in 1973 with those who did not. It 
was not available for the 1972 period. Therefore, if students were not 
enrolled in the fall of 1973, it is defined as eissing. 
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QtslVCtt Bl fifiliiflf BKBtXilQCti- 6PA it t Ninri, fro* the first 
follow-up survey of overage col lag* grades. FAC it i ooaturo, adeittedly 
poor, of degree of student contact Kith faculty. It is basod on a single 
question concerning whether the student said he/she knee a faculty eeeber well 
enough to ask that person to write a letter of recoeoendation for a job or 
graduate school. Overall level of satisfaction (CSAT) is the average rating 
of several aspects of the college and one's experiences there, on a one to 
five scale. 

6IIIUCB1 Bi ttfUCiUfiQll fittUseU. After a nuober of preliminary 
analyses, three educational attaineent eeasures were chosen for presentation. 
The first is an indicator of whether the student persisted to the third year 
of college (1974) or not. This is a crucial ytar, especially for those 
students who began in two-year cooeunity/ junior collages. second too 

aeasures both have to do with coepletion of a bachelor's degree. The first is 
a eeasure of whether the student had coepleted a degree by the tiee )f the 
third follow-up in 1976. Students who had follow** a •noreal" college path 
sould have obtained a four year degree by this tiee. The second is taken froa 
the last follow-up in 1979, at which point students have had seven years to 
finish their degrees. 

Hfliyrfl oi figiligi CblCSfiltCiSUCI* The following variables are used in 
analyses. First, for soee tables, two different basic typologies have been 
used, in order to explore the effects of the basic sector of higher education 
in which a student enrolls. The first typology is a coebination of control 
and level, with categories for private universities <PRU>, private four-year 
colleges <PR4>, public universities (PU«U), public four-year colleges (PUB4) , 
and the oeitted coeparison groups of two-year colleges, public and private. 
Earlier analyses showed few differences between two-year colleges under public 
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and private control, and feu students are in private two-year schools. Teo- 
yoar collofoo aro those of faring only associate degrtes or loner. Four-year 
colelges are tboee offering at least (our yearn of poet-high school work, 
granting bachelor'e or equivalent degrees. Universities are thoee with 
considerable eephasis on graduatn instruction, nith it least two professional 
school i not exclusively technical in character. The second classification 
breaks control into finer distinctions! Catholic (CATH), other religious- 
affiliated (REUS), non-religious private <PRIV>, versus the oeittod group of 
public colleges. Nhen exaeining its effects on nutcones, degree level is also 
included, because of the fact that private colleges also tend to be four-year 
colleges rather than universities. 

Earlier analyses indicated that the effects of basic classification 
scheaes such as these were priearily due to differences in aore epecific 
aspects of institutions. Therefore, the eajor analyses sioply oeit any basic 
classification, and deal with the effects of specific college characteristics. 
Prelieinary factor analyses, both exploratory and confirmatory, helped in the 
selection of the relatively saall w-ilior of characteristics uaed here out of e 
ouch larger nunber of available variables on institutions*. Exploratory 
factor analyses (principal coaponents with orthogonal rotation), indicatsd 
four factors in college characteristics. The first has a positive loading for 
percent living on canpus and negative loadings for vocational sajor areas and 
part-tiae students. The second has positive loadings for oeasurea of college 
size, nueber of different eajor areas, and diversity of aajors offered. The 
third factor has high positive loodings for percent of graduate students, 
expenditures per student, tuition/fees cost, and average SAT scorss of 
freshsen. The fourth factor has a lower positivs loading for SAT scores, and 
negative loedings fo percent of Ion SE8 stuoents and percent ninority 
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■tudtnti. Theee ihi to correepond, at ? theoretical lfvil, to dieenaiont of 
"conation", 'bureaucrat! zation", 'quality', and "eocio-econoaic coapotition". 
Confiroatory factor oodole, ueing Joreekog'e LI8REL IV prograo, found that a 
four factor aodol, with aithar orthogonal or obliqua factor atructure, did not 
fit tha data aa nail at oodele which had oora factora. In particular, 
vocational oajor araaa, SAT ecoree, and graduata atudanta (or dagrae lovol), 
ahan aach aoparatad out into unique factora, aignif icantly iaprovad aodal fit. 
Baaed on thoaa analyaoa, prolioinary regreaaion analyaaa, and policy-relevant 
intaraata, tha following apacific collaga charactariatica uaro ratainad for 
tha analyaaa proaantad horai 

1. avaraga SAT acoraa - tha traditional oeaaura of aalactivity 

2. siza - aa a proxy fOr coeplexity and bureaucratization 

3. percent of Ion incooa atudanta Cundar $6,000 par year in faaily 
incoae) - aa a oaaaura of aocio-oconoaic coapotition 

4. percent atudanta enroll ad part-tiae - it i aaaaure of coheaion or 
integration 

* 

5. percent of aajora offered in vocational areas (with vocational defined 
aa any area other than traditional liberal arte and aciancea, including 
education, engineering, buaineaa, tradee, and applied prograaa. 

a. coabinad tuition and foat coata for undergraduatea 

7. educational and general expendituret per atudent - a traditional 

indicator of quality of reaourcea 

e. higheat degree level (froo aaaociate to doctoral) 

fiiU fifillXlii IfCDDiSlltl* Hultiple regreaaion analyaaa are presented in 
all of the following tablea. In aoat, both the eetric or unatandardizad 
regrettion coefficienta and their atandardized equivalents are preaented. 
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Nolle standard! sell coefficients are oost uttfyl lor coopering the strength of 
effects within on* saeple* unstandardized coefficients aro ooro useful in 
coopering effects of tho aaao variable acrotn the too gender subgroups. 
Unstandardized cool f icients aro aloo ooro uooful in analyzing tho ollocto ol 
dueoy variables. Tho unttandardiiod coolliciont can bo interpreted as tho 
adjusted dilleronco between one subgroup and the ooitted coopariaon group. 
The Y-intercept gives the adjusted oean value ol the dependent variable lor 
that ooitted group. Significant coefficients aro indicated with asterisks 
(t). The R* indicates tho degree to which the variation in a dependent 
variable can be explained by a given sot of predictors. Signilicant 
increments to explained variance with the addition of an entire set ol 
predictors is indicated with an asterisk <•). Separate equations aro presented 
for sales and feaalos. 

Hissing data in variables were replaced with the oean of the data-present 
distribution for that gender subsaeple. This eean substitution procedure is a 
basically conservative procedure* as it generally leads to attenuation of 
correlations of variables (Cohen and Cohen* 1975). Khiie oean substitution 
does affect standardized and explained variance* it does not affect 
unstandardized coefficients or intercepts — these are based only on the data- 
present distribution. 

Results 

Table 1 shows bow student background characteristics have affected their 
college choices. For each gender* the effects of social status* ascribed 
statuses* acadeoic preparation* and educational goals aro seen. A nuabor of 
previous studied have indicated the ioportanco ol social background in the 
college choice process. For exaople* low SES* black and woeen- students have 
been lound less likely to attend ooro selective and affluent colleges, even 
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control ling ability (Alexander and Eckland, 1977| SihiU, 1971| Pang, Bailey 
and Eckland, 1977). Haarn (1984), in a aora ractnt atudy, found that blacke 

^ 

antarad achoola lonar in aalactivity, but higher in expendituroe and tuition 
cotta, while uooan antarad collegeo louar in aalactivity, expendituroe and 
coata. 8ES wae alao poeitively corralatad with aalactivity, expenditurea, and 

cotta. 

In thia atudy, dieaggregated indicatora of 8E8 ara uaad, rathar than a 
coapoaita oaaaura. For uoaan, fatbar'a aducation and f tally incoaa influence 
collaga choice to tha graataat decree. Unexpectedly, aothar'a vacation haa a 
graatar influanca on collaga aalaction for aan than for uoaan. Fatbar'a 
occupation ia alao aora influential for aan. Ovarall, highar SE8 atudanta 
antar collagaa aith louar vocational oriantationa, aora full-tioa atudanta, 
highar ability and 8ES coapoaition, highar aapandituraa and coata, larger 
aiza, and offaring highar lavel decreet. 

Black atudanta, aala and f*aale, diffar aignif icantly froa whit at in 
alaoat all of tha collaga charactariatica. Being black haa nagativa affacta 
on part-tiae coapoaition, vocational aajora, and aalactivity. It haa poaitiva 
affacta on dagraa leval, lou 8E8 coapoaition, aducational aapandituraa, and 
coata. Tha nagativa affact of raca on vocationaliaa and tha poaitiva affact 
on coata ara atrongar for uooan. Thia aaaaa to indicate that black uoaan ara 
aora likely to go to private liberal arte collagaa. 

Jauiah atudanta alao enter collagaa of highar ability and 8E8 
Loapoaition, laaa vocationaliaa, higher degree level a, higher anpandituraa and 
coata, and larger aiza. Theaa effecta ara generally greater aaong woeen than 
aan. 

The aoat influential factors in che detereination of where atudanta go to 
college are thoaa of acadaaic preparation, aa aeen in th| atandardizad 
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coefficients for tact) variable. Ability, high ichool ichiivtiint, and (to a 
leaser extent) being in a colleqe prop curriculua all incroaao college 
"quality". Acadeaic preparation increases collogo selectivity, 8E8 
coepooition, dogrot level, expenditures, casts, and oiio. It hat atgativo 
effecte on nart-tiee coopoaition and vocational oriontation. Thoro aro no 
consistent tax differences in tht of facta of eeosured ability, but high achool 
gradaa and curriculua havo gonorally atrongor of facta for aon than uooon. ^ 

Educational aspirations, on tha othor hand, gonorally havo stror«» 
■f facta for feeales, while acadaoic naif concept soees of Httlt iaportance 
for either gandar. Tha ability of background variabloo to predict where 
students go to col logo ia quite aieilar for eon and woeen. Only on SE8 
coopoaition ire thera noticeable differencea in txplaintd varianca for aan and 
Moaen (with the ft* greater for uooon). Overall, background variablaa have the 
greatett influence on college aoloctivity, SES coopoaition, vocational iae, 
and degree lovol. 

Table 1 Wore 

Collages of different basic classification! do differ xignif icantly in 
the epecific characteriatica uaed in this etudy. Table 2 shone dueay variable 
regressions of the college characteriatics on too college typologies 
(described above). In thia table the Qgg-signif icant coefficienta are earked 
with asterisks. Froe the first classification acheee, one can set that 
private universities have the highest ability and 8E8 coepoaition, the lowest 
part-Use student proportions and vocational aajors, the aaallest sixe, and 
the highest par-student expenditures and coats. In fact, on ability and SES 
coepoaition, p;rt~tiee students, vocational aajors, and expenditures, one can 
see a consistent ordering of institutions, froe private university to private 
college, to public universities, to public college, with two-year colleges on 



9 

ERIC 



17 



15 

the bottow. Obviously, degree level it highest for universities and loweet 
lor two-year colleges. Private inttitutiont are eeeller than all others, and 
public univoriitioi and col 10901 aro the largest. Tuition coots are highest 
at private institutions, with public inititutions of ell types ~ including 
two-year colleges -~ differiog little. 

Catholic and other religiouo collroe, as seen in the second 
classification, are distinguished froo public institutions priearily in their 
lower proportions of part-tiee otudenti, their lower degree level, their lack 
of vocational eajors, their eeall size, coabined with relatively low 
expenditures per student. Non-Catholic religious colleges are oost libel 
public colleges in ability and SE8 conposition, but tend to be particularly 
seall, with few part-tiee otudento, low degree levels, and the fewest 
vocational aajor areas. Non-religious private colleges share eith religious 
ones aany characteristics, but in addition have soeeehat higher ability 
coeposition, eoderate size, and greater expenditures per otudent. All three 
private types have higher ability and SES coeposition, sealler size and higher 
costs than public schools. These patterns vary little by gender, though a few 
differences should be noted. First, the private universities attended by 
woeen sera lower in size, coopered to two-year col Legos. Second, the public 
universities and colleges attended by wneen differ less froe two-year colleges 
in expenditures per student and costs. Third, the Catholic colleges attended 
by woeen seee to be less "elite" in ability and SES coeposition, sealler, and 
of lower degree levels, than those attended by eon. In general, these gender 
differences oeee to reflect the entry by woeen into sealler liberal arts 
colleges and public institutions of lower oelectivity. 

Table 2 Here 

Table 3 reiterates the need to control for role involveeents of students 
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when exaoining college effects. This ttblo shows the ran correlations of role 
involvaoant variables and both the classif icatiotts and college characterie- 
tic« v for nan and woeen. Tha corralationa of eaployaent in off-caeput jobs 
about that atudanta at universities, non-Catholic religious schools, nor* 
telective, last integrated, sort vocational, lower cost, and lower expenditure 
schools ara latt likaly to work. Btudtnta at tuo-year col logos ara east likoly 
to oork unite in school. work-study aaployaant, on tha othar hand, is 
highast (atpocially for woeen) at religious colleges, privata four-year 
tchoolt, tchoolt with lower SE8 coeposition, aealler in size. For son, work- 
study eaployaent varies less by collage typo and characteristics. The nueber 
of hours worked par eoek also is aore highly correlatad Kith collage variables 
for Moaan than for een. Hale collage entrants sorb fewer hours when tbey 
enter colleges of higher degre«-g. anting level, Catholic affiliation, higher 
ability and SES coeposition, fewer vocational eajors, higher tuition, and 
higher expenditure!. Moeen't eaployaent it lowered eott by entry to religiout 
colleges, private four-year colleges, and institutions eith higher degree 
levels, fee part-tiee students, fee vocational najor areas, higher tuition, 
and higher selectivity. 

Table 3 Here 

In order to provide basic descriptive inforeation on patterns in student 
acadeeic achieveeent, contact with faculty, and general satisfaction with 
college life, Table 4 shows the net effects of the two different classifica- 
tion systees for colleges (the second controlling also for degree level), on 
these intervening college experience factors. For the first classification 
systee, it is clear that students in two-year colleges receive the highett 
average gradet, with public four-year collegea net far behind. For uoaen, all 
other typet are relatively equal in average gradet, but for een, public 
univertitiet are by far the lowett in grades. For een, public colleges, and 
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private institutions of tooth UvoU are relatively equal in average grade*. 
College type and background explain relatively little in the variation in 
faculty contact, coopered to that in gradee. For eon in particular, private 
institutions have a aild advantage over other typee, while public universities 
have the eost negative effect for both eon and eoeen. College satisfaction 
does not vary significantly by this college classification. 

In the second set of equations, ue see that degree level depressee both 
graces and faculty contact, for eon and eoeen. Catholic affiliation, en the 
other hand, significantly increases grades and faculty contact for eon, though 
not eoeen. Other religious affiliation increases faculty contact as «ell, 
especially far een, though also for eoeen. Non-religious private collages are 
also higher in faculty contact for both groups. The only effect of college 
type on satisfaction is the positive effect of religious control for een. 

Table 4 Here 

Table S shoes hoe the nature of the college that a student enters 
affects his/her icadeeic perforeance, degree of contact eith college faculty, 
and overall sense of satisfaction eith college experiences. For eale college 
entrants, ee see that students get higher grades in college when they enter 
colleges eith loeer degree-granting levels (like coeeunity jcollegee), high 
proportions of vocational eajor areas, large sixe, and high tuition. All of 
these college effects persist even controlling for different proportions of 
earr ied, eorking, and on-caepus students in different kinds of colleges. 
College characteristics do add significantly to the explanation of college 
grades, for eale students. Aeong feeales, a different set of college charac- 
teristics is significant. Only the influence of vocational orientation of the 
college is shared eith eale students. For feaalos* going to colleges eith loe 
SES coeposition and high proportione of part-tiee students are also signifi- 
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cants once again, theee effecte cannot be explained by individual differencee 
in rola involveeenta. Both too ovarail explained variance and tha incraatnt 
to oxplainad varianca for college cbaractoriatica art greater for fooaloi than 
aalaa. However, tha incrooont to oxplainod varianca for rolo involvooont 
factora ia greatar for aala atudonta. Aeong aon, boing in a work-study Job 
incraaaaa gradoa, while living on-caapue lowers gradoa. Mono of tho rolo 
involvooont factora roach aignificanco aaong wooen. 

Faculty contact, for oan, incraaaaa wi<h antry to collagaa with high 
tuition/faaa coata, and dacroaaaa with high part-tine coopoaition and aad 
large size. For wooen atudanta, aixa doaa not roach aignificanco, though both 
part-tiao coopoaition and tuition coata havo af facta aiailar in atrength to 
those for oan. In addition, wooen oho go to colleges with higher degree 
levels have lower faculty contact. For oan, theae effects are not explained 
by differencial role involvement, but for wooen, the negative effects of hours 
of eeployeent and positive effects of living on-caepus do explain a 
proportion of the effects of coata and part-tioa coapoaition, but not degree 
level . 

Feeale aubjective satiafaction with college life ia not explained by 
college characteristics. However, for aen, higher college aatiafaction is 
associated with going to colleges with feu part-tiee students, lower degree 
level, and living cn-caepus. For ooeen, only not working during college 
increases satiafaction. 

Table S Nero 

Table 6 shoes the net effects of the two different college typologies on 
educational attainoent. The firat typology, again coopering each againat two- 
year colleges, indlcatea that persistence to the third year ia higher for all 
the tour -year college types than for two-year coll ogee. Nowover, note that 
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aaong noun ;-<«ita universities do not differ significantly fro* two-year 
colleges, while aeong son BUlUC universities do not differ significantly. For 
•on there appears to be a basic advantage of private over sieilfr public 
collegeei thie ie not true for woeen. In addition, for woetn, the 
disadvantage of two-year college entry is eore extreae. 

On-tiee degree attaineent is also lowest for two-year entrants, though 
once again, een in public universities are nearly as low as this group in 
attaineent. The advantage of private schools over public, including two-year 
schools, continues to be stronger for een than woeen. 

Final degree attaineent shown euch the saee pattern, though here public 
universities lead to higher cdds of graduation even for een. Private colleges 
and universities are the eost advantageous setting, in teree of overall decree 
attaineent, for both een and woeen* 

The second typology shows that persistence and degree attaineent are 
positively affected by the level of offerings at the school first sntered, for 
hath een and woeen. For een, Catholic colleges have the highest persistence 
and on-tiae graduation odds, though eventual graduation rates are roughly the 
saee as for other religious colleges. Non-religious private colleges are 
higher in attaineent than public colleges only in on-tiee graduation rates. 
Public colleges have the lowest attaineent levels. For woeen, peristence does 
not vary by affiliation. However, both Catholic and other religious colkeges 
are superior in early graduatien, and other religious colleges eaintain an 
advantage in overall graduation rates. 

Table 6 Here 

As seen in Table 7, persistence to the beginning of the third year in 
college ie not affected by college characteristics esong sale students. No 
single characteristics is significant, and the set as a whole does not 
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significantly increase the explained variance. On the othtr hand, f o» woeen 
students, colleges are i apart ant influences en persistence. Negative effects 
of part-tiee coaposition, vocational orientation, and tuition casts are seen. 
In the second equation for persistence, one can see that vocational isa and 
costs reeain significant when controlling for role involvement and coiled* 
experiences. Part-tint coeposilion, in this case, is partly explained hy 
individual rolt involveaent; no overall "contextual" effect reaains. In fact, 
role involveeents are eore influential that coI'*gt charactoristics. tfher. 
students, eale or feaale, are carried, work fin non-uor it/study jobs), and work 
eany hours, they ara less likely to persist to a third year of college. The 
negative affects of being aarried when entering college are eore than twice as 
influential for feeale as sale students. Nork experience variables are 
earginally eore iepcrtant for Sales. College grades, faculty contact, and 
college satisfaction are all significant influences on persistence in college, 
for both eon and eoaen. Faculty contact seees to be eore ieportant for woeen 
than eon, while the reverse is true for college grades and satisfaction. 

The influence of colleges increases substantially when exaaining 
determinants of "on-tiee" and general bachelor's degree attaineent, as seen in 
increeents to explained variance. Part-tiee coeposition, large size, and 
higher per atudant expenditures, are associated with lower odda of 
both early and eventual degree attaineent for eales. Early degree completion 
is also associated with loiter costs for sales. Note that the effect of 
expenditures is aflSfllXl rather than positive. Aaong woeen, on-tiee degree 
coepletion is increased when students enter collages with few part-tiee 
studsnts, higher degree levels, fewer vocational areas, and saaller size, For 
overall degree coepletion, few part-tiee studsnts, aiojfX 8E8 coapoaition, 
and lower vocational ian are ieportant college factors. Once again, role 
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invelvteent of individual students It Just iapertant as whir* students 90 
tt callage. Harriage, high roars of eeployeent, and living off-caepus art 
negative factors for nooto. Tho oafativa offact of aarriaflo is again far aoro 
ieportant for wooon than for nan. Labor forco participation, on tho othor 
hand, 0000s aoro dotriooatal for nan. Not Just tho nuober of hours work ad, hot 
tho ner» fact of working is negative for aan. Thass nagativa affocts hold, 
however, only for eeployeejrt off-caepwe. Nor k -study Jobs do not hurt avan cu- 
tis* graduation, and havo positiva though non-significant offocta on 
graduation by tha last follow-up poriod. Living on-caapus ia iaportant for 
tho on-tioo graduation of both gondora, but it continuaa to bo iaportant for 
wooon avan for ovarall graduation odds. As anticipated, collaga gradas, 
faculty contact, and cellago aatisfaation ara all significant for both oon and 
wooon. Howovar, tha affact of gradas is soaawhat strongar for oon. Nota 
that avan whan rola involvoaant, gradaa, contact and satisfaction ara 
control lad, part-tioa coaposition, vocational! ta (for wooon), and expenditures 
par studant (for oon) raoain aignificant. 

'Table 7 Mara 

SufflXX an* GfiOfiUliflQI 

A suaaary of tho dotoroinants, corral ataa, and consequencss of aach of 

tho collage character! atics is provided below. 

1.9J 868 GfitBBIlUfiQ* Far woeen, the 8ES coaposition of the college 

entered is dependent both on father '0 education and incoeef for eon, only 

incooe is significant. For both genders, going to a college with a low 8E8 

coaposition is Isss lifcsly aoong Jewish students, those with high ability, and 

those in a college prep prograo ia high school, woeen with highar educational 

espectatione are also leaa likely to attend a low 8ES school. Overall, SIS 

coaposition is ears dependent 00 background for wooon. The college typee 
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lowest in 8E5 coaposition art two-year colleges and public four-yaar colleges. 
Studtntt in law 8E8 inatitationa show different patterns of role involvaaanti 
aan tand to bo aaployad in off-caapue Jobt and tr work aara boora, woaen tend 
to ba in on-caepua joba. Studanta in auch inatituttona ara leee likely to 
liva on-caopue and aora likaly to ba aarriad. woaen who enter euch 
institutione recti va highar gradaa, and bacauaa of thia ara aora likaly to 
avantually obtain a bachalor'a dagraa (though not on a noraal tiaa schedule). 

SffliEUxilK* For ■» n i collaga aalactivity ia influancad by father 'a 
occupation and aothar'a education. For woaen, incoaa and father 'a e'ueation 
are aore ieportant. Black students, aale and feaale, enter leaa aalactiva 
colleges, while Jewish studanta enter aore select! vie ones. Ability, high 
school grades, and educational goala are ieportant for both, but high school 
curriculua has a significant effect only for aen. The aost aelective collegea 
are those classified as private universities, followed by private colleges and 
public universities. Private, non-religious collegea are aore aelective than 
religious ones. Students at aore selective institutions work less (for aoaen, 
even at work-study joba), work fewer hours if eeployed, live on-caapua in 
greater proportiona, and do not tend to be earried. In isolation, aalactivity 
has no effect on gradea (though the direction is negative as one would 
expect), or attainaenta. 

EdUCtUeSii tdBfOditUCtl* Only for aalea doea SES affect per atudent 
expenditures of inatitutiona attended. Black atudenta, especially aaong 
woaen, attend achoola with higher expendituree, ae do Jewish atudenta. 
Ability haa a poaitive effect on expenditures for both aan aad woaen, but high 
school grades have a greater effect for aen. Educational goala alao have a 
atronger effect aaong aale atudenta. Expendituree are higheat in private 
universities, private collegea (especially non-religious), and public 
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universities. They art loweet at two-year colleges. Aeong nr, private 
universities attended have particularly high expenditure lavala coopered to 
all othera. Students who go to schools with high expenditures art loaa likely 
to work and work fewer houra if eeployed, are eore likely to live on-caapua, 
and leas likely to be earried. Expenditures do not affect grades or faculty 
contact; they do tend to lflMt cdf !s °* graduation for oen, controlling all 
elae. 

MUBQ IQtf ilfi £9lll* Faeily incoae affects the coat of the college 
students choose to attend. Father 'a education alao his an effect on college 
cost for eoaen, though not een. Being black or Jewish, having high eeaeured 
ability, cooing froo a college prep curriculum, and having high educational 
goala alao increase the cost of college choices. Educational goals are eore 
influential aeong uoaen. Costs, as expected, are higher for private 
universities and colleges, and loner for all public and tuo-year institutions. 
Non-religious and Catholic colleges cost eore than other religious colleges. 
Students who attend higher cost institutions also iwvk less, are eore likely 
to live on-caepus, and less likely to be earried. Students at higher cost 
colleges tend la have higher faculty contact, and een tend to receive higher 
grades. Effects on attameent vary by gender. Aeong uoeen, cost has a 
negative effect on early persistence, though no effect on graduation odds. 
Aeong een, cost has a positive effect on odds of graduation. 

SfiBCillflCiQilBB lgy.fi • Aeong woeen, choice of a higher degree-granting 
institution is again dependent both on father'a education and incoee, while 
aeong een only father'a occupation is influential. Blacks, Jews, higher 
ability students, with better high school grades froe college prep curricula, 
tend to enter universities rather than two-year colleges. The effects of 
curri cuius are again greater aeong een. However, the ef facta of educational 
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goals an greater for woeen. Naturally, uoivartitioa hava tha higheot degree 
leval, followed ay four-year colleges. Public colleges tana to hava higher 
degree level o than private inatitutiona (especially if religious affiliated). 
Students at inatltatioos granting hightr laval dagraaa alao aork laaa (even at 
work -study jobs for aoaan), work fewer houra if thoy hav joba, tand to liva 
on-caepua and ara not likaly to ba oarriad. Univaraitiaa, however, laad to 
lower faculty contact for woeen, and lower gradaa (and consequently 
eatiefaction) for aan. Whan dagraa laval ia antarad into equations alone, it 
haa poaitiva effects on attaineent, but ah an controlling for othar collage 
charactariatica, it haa no aignificant affacta. 

Silt* Fathar'a occupation (for aoaan) and incoaa (for aan) hava poaitiva 
affacta on collaga aiza. J t with atudanta, and thoaa with highar ability, paat 
parforaanca, and goala, alao antar larger collagaa. Public univaraitiaa are 
tha largaat inatitutional typa, followed by public four-year collagaa and two- 
year colleges. All private inatitutiona tand to be aaaller in aiza 
(especially tho-j with a religioua affiliation). Noaan who attend larger 
achoola ara laaa likely to get work-atudy joba. Studanta at larger collagaa 
gat higher gradaa, but aan alao tand to hava laaa cantact with faculty. 
Controlling for theaa factora, atudanta at large inatitutiona are leaa likely 
to gat bachelor's dagraaa. 

EiTizlifl CBMBIlilBB again, fathar'a education and incoaa hava negative 
affecta on part-tiat composition for woatn. Blacke, thoaa of higher ability 
and paat parforaanca, and thoaa with higher educational goala, ara all likely 
to enter colleges with eore full-tiae students. High school curriculua ia 
aignificant only for een. The inatitutional typa with tha aaat part-tiae 
atudanta ia two-year colleges, while thoaa with the fewest part-tiea atudanta 
ara private universities and colleges. Khan atudanta attend inatitutiona with 
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■any part-tiae etudente, thay art alto eere lifcaly ta ba Marking theeselves 
(except in nor k -study jobs aaong woaen), Mark aura hourt, are unlikely to liva 
ea-caepus, and aor» lifcaly to aarry. eeepite tbeee factora, students at 
collegea with low structural integration taad to gat higher gradaa (aapacially 
aaong aoaen). Hoaavar, faculty contact ia loaar at such acorns. Daapita 
their higher gradaa, aoaen who enter auch collegea are particularly haraedi 
they are lower in pereiateace, on-tint and overall graduation rates. 

VfiCliiflaii gdlB&lUBO- Incooe ia again a significant predictor of 
degree of vocatienallae of collage for aoaen. Blacks, Jaws, students eith 
hatter acadeaic preparation and those with higher goala, all are leaa likely 

# 

to enter vocationally oriented schools, and aore likely to enter those with 
eore traditienal arte and aciencea aajora. Vocationaliaa in curriculua 
structure is aoat prevalent at two-year collegea, public four-year collegea, 
and public univaraitiea, and laaat prevalent at private institutions 
(especially religious ones). Students at aore vocational acboals also work 
aora off-caapus, for aore hours per week, are leas likely to live on-caapua 
and aora likely to be ear r led. Students at aora vocationally oriented 
collags do get higher gradaa (if feaala), but have less contact with faculty 
and lower aatiafactian (if eel a). Aaong aoaen, entry to highly vocational 
institutions rasas negative, though this is priaarily dus to the off-caapus 
role involveaents of students. However, controlling role involveeents, there 
is still a negative effect of vocational ise on overall degree coepletion. For 
een, entry to such colleges is aore hareful, lowaring both on-tiee and overall 
degree coepletion, even controlling for role invotveeent factora. 
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Theae reaulta clearly indicate tha iaportanca of college factor* other 
than tha traditionally weed "aal activity" or "quality". In fact, anility 
coapoaition (aa a aaaaura of eelectivity) and expendituree par atudent (aa a 
aaaaara of quality) ehowed nona of tha axpecteri of facta on educational 
attainaente. Tha col lego factora which appaarad to hava greater indapandant 
iapertanca inclada cohoaion or intafratioa of atudanta (aa aeaeured by 
proportion of atadanta anrollad only part-tiee), 6E6 coapoaition, vocational 
rathar than liberal arta/aciencea orientation of curricula, alia and 
coaplexity, and coata. 

Analyaea of collage effecta on average gradea and faculty contact alao 
indicate that theae are iaportant intervening factnra. College grade* are 
not reaponaive juat to ability coapoaition, aa a nuaber of atudiea of the 
"frog-pond" effect hava ajggeated. SES coapoaition, atudent integration, 
coata, dagraa level, and vocational i«a all had effecta or. average gradaa for 
either aen or woaen. Collegea reapond to atudant coapoaition and to their own 
goala (aa indicated by vocational offeringa) by aetting varying atandarda for 
atudant parforaance (and thua graduation). Collegea alao offer varying 
opportunities for atudanta to get to know faculty aeebera. Intereatingly, the 
collegea that have the aoat lenient grading atandarda are alao likely to have 
tha leaat atudent-f acuity contact. Since both gradea and faculty contact 
affect paraiatence and graduation, a nuaber of college character! at ica have 
poaitlve and negative effecta which cancel each other out. 

Student aelection of collegea ia baaed both on their oan ability and paet 
perforaanca, and on aocial background. Both achieveeent and aacription raaain 
iaportant in the college choice proceas. In general, theae reaulta alao 
confire earlier atudiee that have ebown greeter influence of aacriptive 
factara for woaen and achieveeent for een in where atudanta go to collage. 
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lncoee and father *s education seee of particular iaportance for hum 
etudents. They ntad both financial support froe hoae, and tho support of a 
aoro aducatod fathor if thoy aro to attond a corn alita collefa. 

Thoao roaulta also show tho ioportanco of tho degree to which atudonta 
hold coapeting roloa during tho col logo yoara. Students oho work Cunloaa aa 
part of a oork-atudy prograo) , oho livo off-caapue, or oho aro aarried have 
lower probahilitiaa of poraiatonco and graduation (ovon in a longor than 
"nor sal" apan of yoara. Rolo involvooont dooa not looor attainaont primarily 
by looor ing atudont acadooic porforoanco. In fact, for woeen, no offocta of 
rolo involvooont on gradoa appear, while for oon only tuo of tho factera aro 
eignificint. In fact for oon, ano of tho tuo significant factors haa a 
diroction oppoaito to that prodictod. Hon oho livo on caopua rocoivo ifiwjr. 
avorago grados (this is not truo for oooon). Sooo of tho offocts otjrnlw 
involvoaont on attainaont can bo tracod to looor contact oith faculty and 
loNir satisfaction with college lifof however, diroct offocta of rolo 
involvaaent also rooain. Masons' attainaont ia ovon ooro strongly affoctad by 
rolo involvaoont than sons'. As othor studios havo found, oarriago ohilo in 
collage is soro apt to load to dropping out of collage for oboen than eon. In 
fact, aarriaga has at leaat aa strong an effect of poraiatonco and graduation 
of oooan as their perforaanco in college. College acadeoic perforaanca ia 
aore relavant to attainaent for eon than for oooon. 

IsbUciUqqi si Ifivlli 

The general trend in the developaent of higher education in the U.S. haa 

been toward the grooth of precisely the sort of instltutioos ohlch this study 

has found to lower student contact with their faculty, atudent aatiafaction, 

persistence, and graduations vocationally oriented, oany part-tiao cooouter 

atudants, large in alio, under public control, flora institutions of all types 
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have alto begun to encourage or accept oore ."non-traditional" ftydonts who art 
aarried, liva of f-caepoe, work ebile. in echool at of f~caapua Job a, and hava 
llttla tiaa to gat to know faculty aoobora outsido of too clasarooo. Thtaa 
roulta indicata that auch developeento aay eiaply bo ancour aging a "revolving 
door" procaaa for atudonta. It la poeeible that thaao coepeting rolo 
involvoaonta ara not aa negative aoong oldor atudonta with highar ootlvatlon 
for col logo graduation. Hooovor, tho contoat that thaao developaente provido 
for ovon tho "traditional" atudont tanda to ba a baraful ono. 

A nuobor of roaoarch aooda aro auggoatod by thaao analyaaa. Firat, mo 
need additional work on tha aaaaurooont and analyoia of collage 
character 1 at ici othar than thoao ooat closaly tiod to "eelectivity" or 
"quality". Second, no need oore iaforoation on tho rola of different 
atandarda for acadeaic perforoance at different kinda of institution!. Nhy ia 
it that thoae achoola that give the higheat gradea to atudonta are not able to 
ancourage thaaa aaae atudonta to paraiat and graduate? Nhy are thoae aaoe 
achoola lou in atudant-f acuity contact? Third, «e need oore exploration of 
diffarancea li involveoent of atudonta aith tha atudant rola rather than ralea 
ia apouaea and parent a, and workera. la differential role involveoent choaon 
freely by the atudant, rogardleee of inatltutional choice, or can and do 
collagea atructure tho deciaiona atudonta oaka about role involveoent a? are 
coapeting role involveoenta eigne of a lack of coaoitoent to college, or 
financial or atructural nacaaaitiea? Ara there waye that institution! can 
coapanaala for tha negative af facta of atudant eeployoent, off-caapue 
reeidence and oarriage? Are there waye that faculty /student contact can bo 
increaaad, thua increaaing atudant coaoitoent to college? 

Finally, theee college effocte need to ba eaaeined for sore recent 
student groups, aoong oboe "nontraditioaal" collogaa and atudanta have bocooe 
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aloost tht norm, Havo dropout ratas incrtaitd ovar tiao at inatitutiona 
■hotting tha foatoros shown to bo nooativo in thia atudy? Or hava inatitutiona 
alraady oanagod to coapanaata in aoao fashion on ordor to aaiatain 
anrollaanta? 
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EflBtQflUl 

1 That* analysts use only tba first college attended (1972). By a aatch- 
eerging procete, data an the firat institution attended war* addad to atudant 
racorda. Data on institutions war* takan froa two eachine-readable data 
filee, which thaaaalvaa includa data front Aaerican Council on Education 
aurvayi, HE6IS, HED, Tripartita, and othar fadaral date baaaa. Wherever 
poetiblt, aiaaing data in a variabla froa esf aourca aaa raplacad with an 
aatiaata froa aiailar variablaa froa othar aourcai. Tha two aachina-raadabla 
data filaa ara Taniaon (1976) — praparad for tba Collaga Entranca Eaaaination 
Board, and Carroll (1979) - Charactariatica of PoatSacondary Education-* 
praparad for tba Offica of Education. Tha Taniaon fila includaa aatcbad data 
for inatitutiona attandad by 73% of tba NLS reapondanta anrollad in collaga in 
1972 or 1973. This fila includaa chiafly traditional collagaa and 
univarsitias. Tha Carroll fila baa widar coverage of inatitutiona. However, 
sinca this study is liaitad to atudants in acadaaic prograae, aany of tha non- 
traditional institutions ara not naadad. In addition, a larga proportion of 
tha inatitutiona in tha Carroll fila did not bava F.I.C.E. codaa, which ware 
nactssary in ordar to aarga tha data wi*h NLS racorda. Therafora, only 
records in the Carroll fila with F.I.C.E. codas ware utiliied (M-3975). Tha 
Tenison file (NM139) data ware then aerged into the Carroll fila (which 
include U of the Teniaon institutions). Htaau; as froa tbeae aourcea 
to be uaed in analysis were aelected on the baaia of relevance to tha 
project, extent of = aiaaing data, and data quality. Heaeuree with great 
overlap with aiailar aeaauraa, with little variability, or with obvious 
errora, ware excluded. Mherever poaaibla, aeasurea used in this study ware 
validated by coapariaon with aiailar oeaaures and with published data on tha 
population. 
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F I SURE 1 

Carnal Nodal of Col loot Ef facts on Educational Attainoont 



SQ£1Q=E£Q8QB1C SIBIUS 
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6SCB18H smus 
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mum esseasdiiQii 

AilL 
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HS 
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SAT 

PTX 
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SIZE 
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Tablt 1 

8.1 sett on into Coll.g.t by 8ind.r 

Httric (8tand«rdlz.d) Rtgrtttion Co.fflci.nU 

L8E8 E9EIP TUITN , SIZE 





r 


AA 


F 


AA 


F 


N 


F 


If 


FOCC 


AAA 

• 000 


AAA 

••002 


AAA 

-.099 


• 042* 


«1 Iff A 

-2.330 


8.980 


19.330* 


7.030 




M A A 4 % 

(•001) 


/ Af At 

("•0321 


i a d i % 

(-.012) 


(•04/* 


» _ AAA \ 

(••008) 


(.029) 


(.048) 


(.018) 


FAED 


-.006* 


AAA 

• 001 


4 ABA 

1.092 


• 140 


33.900* 


12.990 


180. 160 


226.720 




0671 


(•QUI 


1.077) 


I •008) 


a* Aill 

1.064) 


(.023) 


(.029) 


(.032) 


08 ft IT fl 


AAA 

• 002 


_ AA # 

• •001 


-.028 


1 • 390* 


€ 4. AAA 

16.940 


34.780. 


-393.690 -222.930 




(.0211 


/ _ AIAI 

1 0101 


/ ^_ AAA! 

(••002) 


(•0701 


1.0271 


(.092) 


(-.040) 


(-.026) 


* AAA 

INC 


- • 003* 


AAV m 

-•003* 


• 234 


AJA 

• 060 


. • Af Am 

13.260* 


14.930* 


48.600 


268.200* 




("*• 1031 


i _ ai • % 
i-. 063) 


f At 11 

(•0341 


/ AAA % 

(•0081 


(•0481 


(.092) 


(.013) 


(.073) 


BLACK 


• 099* 


.0946 


7.4990 


6.B50* 


204.100* 


131.960* 


945.2*3 


474.3410 




(•240) 


(.206) 


(.123) 


(.001) 


(.090) 


(.046) 


(.014) 


(.016) 


If u 

JEM 


-.029* 


-.023* 


^ ilia 

7.643* 


A! A<1Aa 

4.920* 


476. 2Z0* 


403.920* 4219.370* 


4021.240* 




(-.049) 


(-.039) 


(.084) 


(.047) 


(.141) 


(.112) 


(.090) 


(.089) 


MIL 


-.026* 


-.028* 


3.964* 


4.220* 


161.990* 


126.080* 1132.600* 


776.270* 




(-.149) 


(-.162) 


(.129) 


(.132) 


(.198) 


(.116) 


(.079) 


(.097) 


HS6PA 


.001 


-.008 


.902* 


1.060* 


-9.407 


8.380 


283.180* 


188. 190* 




(.019) 


(-.019) 


(.070) 


(.136) 


(-.020) 


(.032) 


(.081) 


(.093) 


C0LP8H 


-.020* 


-.026* 


.990 


.460 


111.990* 


142.680* 


269.110 


310.920 




(-.074) 


(-.100) 


(.014) 


(.010) 


(.073) 


(.089) 


(.013) 


(.019) 


ACSC 


.003 


.004 


.992 


-.102 


29.170 


6.780 


245.650 


-7.260 




(.013) 


(.023) 


(.019) 


(-.003) 


(.023) 


(.006) 


(.017) 


(-.000) 


EOASP 


-.Oll# 


-.001 


1.794* 


2.220* 


102.310* 


67.470* 


649.000* 


800. 390* 




(-.060) 


(-.005) 


(.062) 


(.068). 


(.096) 


(.061) 


(.049) 


(.096) 




.192 


.148 


.070 


.094 


.108 


,099 


.049 


.041 



• Significant at tti. .09 Uv.l 



o 

ERIC 



35 



V 



34 



FOCC 
FAED 
HOED 
INC 



HACK 



JEM 



ABIL 



H88PA 



COLPBH 



ACSC 



EDASP 



Tab It 1 

9*1 action Into Colltfoa by Bandar (Continuad) 
Hatrlc (Standard! z ad > Ragroaaioft Coaff icianta 



HIDES 



F 

-.092 
(-.026) 

.030* 
(.061) 
-.003 
(-.003) 

.026* 
(.061) 

.322* 
(.091) 

.226* 
(.043) 

.177* 
(.110) 

.033* 
(.131) 

.lOOt 
(.042) 
-.018 
(-.011) 

.364* 
(.217) 



H 

.033* 
(.068) 

.012 
(.014) 
-.026 
(-.026) 

.007 
(.017) 

.376* 
(.081) 

.229t 
(.040) 

.253* 
(.143) 

.066* 
(.133) 

.231t 
(.990) 
-.074# 
(-.043) 

.232# 
(.143) 



VOCHAJ 



F 

.001 



II 

-.001 



PTX 
F H 
.003* -.002 

(.043) (-.027) 
-.003 -.003 

(-.047*) (-.044) (-.043) (-.034) 
-.002 -.OOBt -.002 -.006 

(-.014) (-.037) (-.016) (-.033) 



(.007) (-.017) 
-.006 -.003 



-.003* 
(-.043) 
-.042* 



.002 -.004* -.000 
(.030) (-.033) (-.003) 
-.049* 



-.031* 



-.040* 



(-.091) (-.083) (-.090) (-.037) 

-.004 .009 -.072* -.046t 

(-.006) (.012) (-.087) (-.032) 

-.031* -.029* -.033* -.033* 

(-.146) (-.128) (-.141) (-.130) 

-.004* -.007* -.004# -.007t 

(-.073) (-.133) (-.037) (-.102) 

-.009 -.019* -.037t -.037* 

(-.029) (-.038) i-. 101) (-.094) 

-.007 .003 -.004 .003 

(-.029) (.020) (-.014) (.013) 

-.031* -.026* -.037* -.043* 

(-.141) (-.110) (-.144) (-.159) 



SAT 

F 

.300 
(.006) 
8.370* 
(,093) 
2.736 
(.026) 



H 

2.71* 

(.031) 

3.330 

(.033) 

6.360* 

(.053) 



3.140* -19.320* 
(.068) (-.040) 
-19.590* -19.320* 
(-.031) (-.039) 



73.960* 
(.129) 
36.060* 
(.208) 
4.430* 
(.098) 
8.460 
(.033) 
-1.340 
(-.008) 
21.940* 
(.121) 



57.360* 
(.094) 

39.370* 
(.212) 
6.450* 
(.142) 

21.400* 
(.078) 
-.333 - 

(-.002) 

16.180* 
(.083) 



R» 



.146 



.148 



.096 



.102 



.130 



.133 



.218 



.217 
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TABLE 2 

Collage Type Differences in Specific Char actor let let (Feealea) 

Unstanonrtfiieo' Coefficient! 



PRO 


SAT 
200.094 


PTX 
-.222 


L8E8Z 
-.093 


HIDES 

2.137 


VOCHAJ 
-.322 


SIZE 
-2386.76 


TTH ' 
1718.02 


EDEXP 
20.19 


PR4 


128.292 

• wte • mwm A 


-.219 


-.061 


1.101 


-.286 


-2143.73 


1394.93 


14.84 

• ▼ • oa ~ 


PUBO 


106.709 


-. 193 


-.043 


2.143 

O* O m ~ w 


-.262 


8903.39 


7.49* 


9.64 

w o oo * 


PUB4 


62.611 


-. 171 


-.006* 


1.989 


-.174 


7123.41 


-8.29* 


8.89 

*■ O Of w 


A 


884.277 


.289 


.223 


1.378 


.679 


6628.13 


916.39 


13.13 


R« 


.211 


.333 


.049 


.993 


.424 


.196 


.694 


• CS9 


CATH 


72.188 


-.079 


-.071 


-.099* 


-.099 


-8794.10 


1314.74 


1.79* 


RELI6 


39.940 


-.120 


-.028 


-.329 


-.123 


-9471.68 


1249.63 


1.99* 


PRIV 


104.983 


-.068 


-.044 


-.077* 


-.092 


-9304.38 


1449.73 


19.67 


A 


726.093 


.446 


.349 


3.201 


.893 39928.108 


-3348.889 


-.329 


R» 


.079 


.077 


.023 


.008 


.069 


.123 


.639 


.062 



•NOT (igniHcuit it .OS l.v.l 
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TABLE 2 

ColUoa Typt DiHtrtncat In Specific Cnaractariatict (Main) 



PftU 


ftAT 

217.961 


Unatandardlzad Rtgrtasion CotfficitnU 
PTZ LBE81 HI8E8 VOCIMJ SIZE 
-.239 -.107 2,183 -.322 -1616.85 


TTM 
1783.99 


EOEXP 
22.28 


PR4 


192.677 


0% M M 

-.211 


-.081 


1.283 


-.282 -372.94* 


1426.17 


13.00 


PUBU 


121.364 


-.20 a 


-.046 


2.234 


-.271 9759.17 


8.65* 


13.09 


PU84 


78.199 


-.181 


.000* 


1.283 


-.172 8021.37 


14.53* 


13.63 


A 


881.488 


.299 


.217 


1.386 


.681 6371.38 


512.91 


13.95 


R« 


.273 


.338 


.092 


.398 


.414 .209 


.715 


.099 


CATH 


122.609 


-.104 


-.089 


.657 


-.156 -6329.13 


1517.20 


.03* 


RELI6 


61.370 


-.131 


-.048 


-.214 


-.142 -9181.31 


1300.23 


-.10* 


PRIV 


109.841 


-.077 


-.037 


.164 


-.081 -5075.95 


1489.46 


13.12 


A 


647.603 


.302 


.396 


2.099 


.924 32701.40 


-3829.126 


9.053 


R* 


.109 


.083 


.046 


.016 


.079 .099 


.673 


.038 



•NOT significant at .05 Itvtl 
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Tabla 3 



Correlation* of College Characteristic! and Role Involveeents 

By Bandar 





LFP 


WCBTD 


H88EHP 


CAMPUS 




N8 




F 


H 


F 


n 


F 


n 


F 


ft 


F 


ft 


HIDES 


-.172 


-.204 


-.059 


-.008 


-.112 


-.073 


• 245 


.234 


-.043 


-.058 


CATH 


-.015 


-.018 


.026 


.012 


-.007 


-.031 


.034 


.031 


-.016 


-.007 


REUS 


-.087 


-.090 


.100 


.036 


-.083 


-.011 


.186 


.123 


-.002 


.006 


PRIV 


-.Ola 


-.034 


.007 


.021 


-.052 


-.011 


.066 


.099 


-.023 


-.008 


PRU 


-.038 


-.090 


-.011 


-.010 


-.029 


-.044 


.119 


.146 


-.014 


-.026 


PR4 


-.081 


-.063 


.104 


.076 


-.120 


-.034 


. .163 


.129 


-.020 


.003 


PUBU 


-.03? 


-.062 


-.082 


-.025 


-.007 


-.047 


.023 


.017 


-.048 


-.049 


PUB4 


-.044 


-.054 


.009 


.004 


-.025 


.006 


.065 


.104 


.011 


.015 


SAT 


-.141 


-.190 


-.064 


-.019 


-.084 


-.095 


.193 


.276 


-.070 


-.070 


PU 


.263 


• 290 


-.051 


-.034 


.161 


.109 


-.351 


-.349 


.036 


.046 


LSESZ 


-.001 


.069 


.055 


-.002 


.018 


.053 


-.086 


-.143 


.054 


.045 


VOCHAJ .142 


.156 


.014 


-.010 


.114 


.096 


-.227 


-.214 


.052 


.046 


SIZE 


-.010 


-.031 


-.100 


-.036 


.024 


-.023 


-.054 


.023 


-.025 


-.048 


TUITN 


-.117 


-.146 


.034 


.027 


-.098 


-.075 


.246 


.241 


-.036 


-.038 


EOEXP 


-.112 


-.120 


-.022 


-.007 


-.045 


-.047 


.165 


.212 


-.027 


-.041 
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TABLE 4 



K»t ColUgt-Typ* Effects on Collagt Expm>1mc** by Gondtr 
Unttandcrditrt (Standardized) CotHlcianU 





8PA 




FAC 


pa at 
won i 






F 


H 


F 


M 

• ■ 


F 


n 


PRU 


-.377* 


-.213* 


.009 


.067 


-.012 


• 069 




(-.071) 


(-.043) 


(.005) 


(•040) 


(-.004) 


(.029) 


PR4 


-.336* 


-.244* 


.044 


.082* 


-.003 


• 044 




(-.088) 


(-.057) 


(.034) 


(.056) 


(-.001) 


(•022) 


PUBU 


-.372* 


-.376* 


-.063* 


-.080* 


-.048 


-.053 




£ M at m 9 

(-. 117) 


m ^ AM % 

(-. 108) 


(-.059) 


(-.068) 


m AW A A 

(-.030) 


m A<W t 

(-.033) 


PUB4 


-.235 


-.269* 


-.038 


-.035 


-.050 


-.022 




(-.078) 


M A^M fc 

(-.079) 


(-.024) 


(-.030) 


(-.030) 


1 Al Jl 

(-.014) 


A 


1.883 


1.496 


1.392 


1.228 


3.805 


3.870 


R» 


.222 


.168 


.016 


.026 


.039 


.029 


HIDES 


-.125* 


-.101* 


-.022* 


-.022* 


-.010 


-.006 




(-.108) 


(-.087) 


(-.056) 


(-.055) 


(-.017) 


(-.011) 


CATH 


.065 


.319* 


.023 


.106* 


.001 


.115 




(.009) 


(.042) 


(.010) 


(.041) 


(.000) 


(.033) 


REUS 


-.124 


-.056 


.067* 


.196* 


.055 


.186* 




(-.029) 


(-.012) 


(.047) 


(.123) 


(.026) 


(.083) 


PRIV 


-.036 


-.037 


.092* 


.072* 


.072 


.028 




(-.036) 


(-.009) . 


(.066) 


(.050) 


(.034) 


(.014) 


A 


2.087 


1.369 


1.223 


.832 


3.706 


3.524 


R« 


.221 


.167 


.019 


.034 


.040 


.028 



t Significant at .OS lav.l 
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Table 9 

College and Role Effecte en Collate Eipvriancaa, Faaalaa 
Metric (Standardised) Rag rat a ion Coefficient a 

SPA FAG CSAT 



SAT 


-.043 


-.039 


-.006 


-.007 


.013 


.011 




(-.040) 


(-.037) 


(-.017) 


(-.020) 


(.023) 


(.020) 


PTX 


.488* 


.429a 


-.176a 


-.109 


-.189 


-.193 




(.099) 


(.049) 


(-.099) 


(-.037) 


(-.043) 


(-.033) 


ISESX 


.611« 




• WOT 




.199 


.176 




(.078) 


(.079) 


(.020) 


(.019) 


(.037) 


(.034) 


HIDES 


-.047 


-.039 


-.023a 


-.028a 


-.006 


-.007 




(-.041) 


(-.034) 


(-.060) 


(-.071) 


(-.010) 


(-.013) 


VOCNAJ 


.34ia 


.339* 


.089 


.089 


.146 


.143 




(.046) 


(.046) 


(.036) 


(.036) 


(.039) 


(.039) 


SIZE 


.003 


.002 


-.002 


-.001 


-.00- 


-.003 




(.019) 


(.014) 


(-.034) 


(-.021) 


(-.043) 


(-.042) 


TUITN 
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TABLE 6 
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TABLE 7 

Collooo, Rolt, and Ex pari an co Ef facta ea> Educational Attainment, FhiIii 
Metric (Standard! xad) Ragreaaion Coaf ficiaota 
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• Significant at .05 Uvol 
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